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Portsmouth English for Special Needs 10 and 12th October 2017


TIP:  Always remember ‘The goldfish bowl technique’ where the teacher or a good student demonstrates the activity before asking the class to complete / perform it.  This saves time as the teacher does not find him/herself having to use up valuable monitoring time in giving the instructions over and over again to those students / groups who were unable to follow the spoken instructions.  This is helpful not only with special needs students but with all students / learners (school, college, university, graduates and professionals)

INTRODUCTION
“Imagining ourselves as teachers operating in new ways can have transformational consequences for our everyday teaching” Doneyei 2014.
English for Special Needs Activities are those activities which are suitable for mainstream classes adapted for Special Needs.  “Any adjustment you make for a student with special needs should work for the whole entire class.”

Activities should allow the following: -

Large font and wide spelling

Repetition

Keeping the questions on the board

Swapping partners

Visual element 

Allow intonation and gesture

Remember that special needs are broad. This table includes just some of the most common special needs, how they affect English skills, and teaching strategies you may choose to address them. 

	Sign of delay
	English Skill Affected
	Teaching Strategy
	Example

	Student has difficulty comprehending written content.
	Reading
	Ask comprehension check questions.
	Student reads a story and answers questions that check for reasons, situations, etc.

	Student has difficulty reading.
	Reading
	Use visuals that illustrate the content.
	Student watches a video about the content.

	Student has poor writing skills.
	Writing
	Teach organization of ideas.
	Student creates a map/chart of ideas to write.

	Student cannot stay focused and/or follow directions.
	All skills
	Ask questions that get the attention of student and/or have student repeat instructions.
	Student listens to instructions and you ask 'What are we going to do first?'

	Student has difficulty retaining information.
	All skills
	Repeat relevant information.
	Student answers questions about content from the day before.

	Student has poor vision.
	Reading/writing
	Adjust material/class setting to make visualization easier.
	Student sees a PowerPoint with big letters.

	Student has difficulty relating written material to sounds.
	All skills
	Drill through repetition of relevant patterns.
	Student reads several words that follow the same pattern, such as 'how, cow, crowd', etc.


More tips for teaching English to Students with Special Needs:

1. See the learner and not the label. Learners with SENs are people with personality. Every person with dyslexia, for example, is not the same. The learner might be introvert, extrovert, creative, not creative, humorous, not humorous, musical, not musical etc. Get to know the learner.
2. Encourage and use activities which develop empathy and understanding in your classroom at all times. . For example, many activities in ELT involve guessing or remembering something about your partner, finding things you have in common or which are different. Exploit this type of language activity.

3. Create a learning contract where the inclusive ethos is clear. For example, set rules which clearly state the underlying values of your classroom such as

· We help each other

· We listen to each other

· We understand everyone is unique

4. Give opportunities for learners to present and practice language in different ways and in different senses.

5. Develop a peer mentoring or buddy system, where learners help each other and share skills.

6. Think carefully about how you give instructions. Make them clear, concise, give them on a step-by-step basis. Give them in the order you want them done and very simply. Avoid sequencers. For example, say ‘look at the board, open your books’ and not ‘before you open your books, look at the board.’ Check by giving an example and getting an example from the learners.

7. Use positive classroom language. Say what you want learners to do, not what you don’t want them to do. For example say 'Look at the board’ rather than 'Don’t keep turning round’

8. Use visuals to reinforce rules and routines. Have a set of pictures showing different parts of your lesson – listening (ear), speaking (mouth), writing (pen) reading (book) and put these on the board at the start of the lesson to show the order for the day.

9. Think about your learners needs and have a seating plan. For example, hearing impaired learners will need to sit near the teacher, learners with ADHD need to sit away from distractions such as windows and radiators.

10. And don’t be afraid to ask other people, the parents/carers, other professionals and above all, the learner. They will know what works.

Make it a collaborative learning journey rather than a fearful one.
GRAMMAR 

‘WH’ QUESTIONS – Asking and Answering Questions / Speaking and Listening Skills / Getting to Know You

The teacher elicits from the students the Wh questions (When, Why, Who, What, Whose, Which, Where, How).  The teacher or a good student writes these on the board. Another student asks each question three times of the teacher who each time gives a different piece of information.  The class then recalls what the teacher said.  Students then in pairs do the same but with their own different Wh questions.  Repeat switching partners as many times as you feel suitable.

Variation: after a switch of partners have each recall what was learnt about the first partner.

Variation:  A asks a Wh question.  B answers.  A follows up on this and develops a conversation around it.

NOTE: This can be done with the students standing in rows: The end students moving up to the front of the row and all students moving down one to form new pairs and repeating the procedure.  This is a good exercise for students getting to know the teacher and each other to build trust and a sense of ease of working / learning together.

YESTERDAY Past / Present Perfect - Asking and Answering Questions / Speaking and Listening 

The teacher or a good student elicits from the class questions about yesterday, yesterday evening, last weekend, the previous holiday, the course or week so far.  The questions are written on the board.  These may include:

What did you do after school?  Where did you go after school? Who did you speak with / see?  Did you go straight home? What time did you arrive home?  When did you eat dinner?  What did you eat?  Did you speak on the phone to your friends?  Did you watch T.V.? Which programmes did you watch? Etc. 
This is a revision exercise of the past simple and present perfect (What have you done this week?  What have you studied in class?  Who have you seen today?).  The students in pairs ask and answer the questions (with the higher ability students supplementary questions could be asked to develop the conversation.  After which there is class feedback – What did you learn about your partner?  How many played football / used their smart phones?  Who ate with their (host) family?
Variation:

The teacher dictates / writes on the board extra questions:

Was the (evening) all that you had hoped for?

Did the (journey) go as planned?

Would you say / Was the (day) a success?

Did you realise all that you had planned?

Did the (weekend) live up to your expectations?

The teacher then drills the questions forwards and backwards with added intonation:
Was 

Was the

Was the evening

Was the evening all

Was the evening all that 

Was the evening all that you 

Was the evening all that you had planned?

Was the evening all that you had planned?

expectations? 

your expectations?

to your expectations?

live up to your expectations?

weekend live up to your expectations?

the weekend live up to your expectations?

Did the weekend live up to your expectations?

PERSONAL / PROFESSIONAL – Tenses (Past, Present, Future) and Aspects / Speaking and Listening Skills / Personal Information

The teacher dictates to the students the instructions to draw a chart.  “Take a completely blank piece of paper.  Turn it vertically.  Draw a large rectangle that fits just inside the page / almost fills the entire page.  Divide the rectangle into three columns, the first column is thin and the remaining two of equal width.  Draw three equal rows.  In the top of the second column, first row write the word PERSONAL in block capital letters.  In the top of the third column, first row write the word PROFESSIONAL in block capital letters.  In the first row, first column write the word past in small letters.  In the first column, second row write the word present in small letters.  In the third row, first column write the word future in small letters.

NOTE:  To make it more difficult the teacher can mix up the instructions so students can’t predict what is coming next.  When there is only one or two empty books left, get a student to put their finger on that box and tell the others where is finger is (elicit the final instruction and write….?)

The teacher then has one student come up and draw the chart on the board while the others check what they have drawn with their neighbour.  This allows class correction / confirmation to show that everyone has completed the exercise as required.  Here dictation and students helping each other replaces giving out handouts and adds an extra dimension to the activity using language in a more authentic way.  The chart and the categories can also be simplified according to the level and interests of the students such as using School / Home 

The teacher then fills in three of the six boxes (covering all three tenses) with information about his or her life.  S/he then initiates a conversation; reading out the statements to a student or students who then has / have to ask further questions to obtain more information about that statement and develop a conversation.

Students write notes in each of the boxes.  They then take it in turns to read out the notes as statements to their partners who ask them further questions about the statement, thereby generating a conversation practising the past, present, future tenses and aspects.

NOTE:  To make the activity even more authentic.  The teacher starts the conversation by saying:  “Guess what!”  S/he elicits the response: “What?”  S/he then continues with the statement:  “I used to live in Vilnius.”  The teacher then has the students use “Guess what” “What!”

Variation1 : The activity can be extended by having the students get into new pairs or groups of threes or fours and share the information that they learnt about their first partner.

Variation 2: The categories can be changed – profession Career and Professional Challenges.  For students it could Family / Friends,  School / Home.

VISUALISATION – Motivational approach to teaching language / Speaking and Writing
Zoltan Dornyer in his 2014 book: Vision: Motivating, Learner, Motivating Teachers wrote:

“Imagining ourselves as teachers operating in new ways can have transformational consequences for our everyday practice.”  He argues that this is best achieved by raising awareness of visualization and motivation.  He defines visualization as “simply getting the students to close their eyes and imagine their own pictures which become the stimulus for speaking or writing”.

THE RED APPLE – Introduction to Visualization
The teacher asks the students: “Can you see a red apple?  It is in your hand.”  Now close your eyes.  “How big is it?  How heavy is it?  How does it feel?  What is the sound when you take a bite of it?  How does it taste?  Now open your eyes and with your partner describe your apple?”  The teacher then asks the students how they felt doing the exercise with their eyes closed.  Elicit feedback eg: much more detailed description, use of the senses, more authentic, richer use of language.

PRONOUNS  - Listening / Speaking / Creative Writing and Performance

The teacher asks the students to write I and Me in the centre of a blank page.  The teacher then dictates a set of pronouns (I, one, we, He, somebody, them, etc) and asks the students to place the pronouns in relation to the I and ME.  Once this is done they show their paper to their partner(s) and explain the positioning of the pronouns.  

The teacher then asks the students to close their eyes and then dictates a list of pronouns and pronoun phrases For example:  He, Them and me,   She and it,   Him and Her, We, mine etc.

The students have to picture the person (s) for the pronouns and watch them drift across their mental screens.  The teacher leaves 10 seconds between each. 

The students then open their eyes and write down three or four of the pronouns or pronoun phrases they heard and with their partner write a poem of six lines which incorporates the pronouns. The students recite the poems to the class using intonation, variation in tone and volume for instance.
I WISH I WERE –PRESENTATION
The teacher draws on the board a picture of student in the classroom, looking bored, then draws a thought bubble. 

The teacher elicits from the students what s/he is drawing and asks concept questions.  Where is he?  How does he feel? 

The teacher then draws an activity in the thought bubble and elicits the activity.  Concept questions are asked:  What is he doing?  Is he doing it now?  So he is daydreaming.

The teacher then acts out the target language:  I am bored.  I wish I were fishing.  

Elicit other activities from the students and draw them on the board:  eg. playing with my friends, camping, cooking.  

Drill the target structure (forwards and backwards) to give the students practice in saying the structure.

Then write the target structure on the board for the students to copy down into their books.

VOCABULARY

SPIRAL
- Description of Places / Cooperative Learning
Teacher draws a large snail on the board:  “What am I drawing?”  “A snail.”  “Yes, and if I take away its head what is it?” elicit “It’s a spiral.”  Starting at the centre of the spiral and moving outwards write the following words on the drawing: home / street / neighbourhood / town or city / region, province or county / country.  

Students stand in circles and throw a rubber ball (or rolled up paper) to each other randomly around the circle.  As they throw it they have to give a word related to the topic of home.   After a minute or so the teacher shouts out Street and the students have to give words related to street and so on and so forth. Note students should try to avoid repetitions.  
In pairs students then discuss each of the categories.  The teacher shouts out the topic – home – the students talk with their partners about their homes.  After a minute or so the teacher shouts out the word ‘street’ and so the activity continues until all the categories have been discussed.  The teacher monitors.  Feedback:  Something that surprised you / that you didn’t know before / something you have in common. As a variation, they could turn to another partner and give an oral précis of what their first partner said.

POSITIVE QUALITIES – Speaking and Listening / Role play / Visualization 

The teacher elicits or provides a list of positive qualities either nouns or adjectives.  For example:

Generous, patience, wisdom, flexibility, reliability, beauty, serenity, open-minded etc.

The students in pairs then take on a new identity using one of these words.  The students mingle and stop and then turning to their nearest colleague introduce themselves using their new names and starting a conversation.

For example:

A:  Good afternoon, I am Miss Reliable and you are?

B: Good afternoon, I am Miss humble.  Tell me why are you called Miss Reliable?  /  That is an unusual name.

A:  I am Miss Reliable because I am never late and if I say I will do something then I will ……

PRONUNCIATION
SOUND /E:/

The class has to guess the words from five presentations (acting, drawing, giving, defining or describing) which are given by five class mates.  For example: heard, early, bird, terminal, and universal.  Once the words have been guessed the teacher asks what they have in common: The sound / e: /.  

All the students then stand up and follow the teacher’s instructions:  Inhale, exhale (x3).  This is repeated with the students saying the / e: / when they exhale.   This is repeated three times.  Then the students, as they exhale, say the sound /e: / as if they are very frightened.  This is done three times.  After this when exhaling the students say the sound /e: / in a way that suggests they are very bored. Again this is done three times.  The last set of choral repetition involves the students saying the sound as if they are very excited – again three times.  

NOTE:  This Total Physical Response activity can be used with any sound or emotion.

LISTENING
TELLING YOUR OWN STORY

The teacher tells a story or can read out a text from the students’ text books.  The teacher stops every now and then to elicit possible guesses to what comes next or to answer questions as to what comes next.  For example:

T: A few years ago I was studying... What was I studying?
Sts: Geography, History, English
T:  I was studying English at university.  The university was in the North of England the city of a famous football club.  What is the name of the university?  

Sts:  Manchester, Liverpool, 

T:  Liverpool university and I was staying in the student .....
Sts:  accommodation, dormitories
T: the student halls of residences.   One evening I was (and so it continues)
ALI (Using the above technique)

Once upon a time there was a [What was there?]  boy called {What was he called?]Ali.  He was the son of a poor fisherman.  One day he was walking along when he saw a sick old man lying in the road.  He stopped to help the old man and he took him to hospital.  The old man wanted to thank Ali and asked him who he was.  Ali replied:  I am “Mustapha, the teacher’s son.”  One week later the old man died and left all his money to Mustapha the teacher’s son.  So Ali did not receive any of the money. 

What is the moral of the story?

READING
In Academic Reading the skill of previewing involves posing questions and guessing what a text might be about from its headline, title, heading, sub heading.  Such questions and guesses make us want to read (because we want to know the answers), and also help us to read (because we are looking for particular information as we read).

In English language classes the situation is often very different.  Usually students read a text not because they want to, but because the teacher tells them to, or simply because it is there – it is the next activity in the text book.  It is therefore important to give students some reason for reading and to give them information they want to find, i.e. arouse the students' interest in the topic and make them want to read.  
For example introduce the theme through pictures, text, questions to test existing knowledge, students’ experiences, or brainstorming vocabulary for instance, in this case, of an earthquake you give the students the following activity:
Group A:  You are going to read a text about an earthquake.  What would you like to know about the earthquake?  Write down at least five questions, which will tell you about:

buildings

boats

people

hills around the city

trains

the land and the sea

Group B:  You are going to read a text about an earthquake.  Try to imagine what the text will tell you about:

buildings

boats

people

hills around the city

trains

the land and the sea

Group C:   You are going to read a text about an earthquake.  Here are some words and phrases from the text.  Can you guess how they are used in the text?

the sea bed

the Richter scale

a huge wave

tremors

massive shocks

having a bath 
Tokyo and Yokohama

The three groups then read the text – During Reading – for confirmation

At two minutes to noon on 1 September 1923, the great clock in Tokyo stopped.   Tokyo Bay shook as if a huge rug had been pulled from under it.  Towering about the bay, the 4,000 metre Mount Fuji stood above a deep trench in the sea.  It was from this trench that the earthquake came, at a magnitude of 8.3 on the Richter scale. 

The sea drew back for a few moments.  Then, a huge wave swept over the city.  Boats were dragged out to sea.  The tremors dislodged part of a hillside, which gave way, brushing trains, stations and bodies into the water below.  Large sections fo the sea-bed sand 400 metres; the land rose by 250 metres in some places and sank in others.  Three massive shocks wrecked the cities of Tokyo and Yokohama and, during the next six hours, there were 171 aftershocks.

The casualties were enormous, but there were also some lucky survivors.  The most remarkable was a woman who was having a bath in the Tokyo Grand Hotel.  As the hotel collapsed, she and her bath gracefully descended to the street, leaving both her and the bathwater intact.

The groups each have a different reason for reading.  Group A will want to know whether their questions were answered.  Group B will want to know how closely their imagination matched with the text.  Group C will want to know whether they were correct in their guesses about the use of vocabulary.

Post – Reading Activity could be setting up a role play in which a journalist(s) interview(s) the lady in the bath.

SPEAKING

TOURISTS – Speaking and Listening / Role play / Acting

The teacher divides the class into groups of 5 or 6.  From each group one student is the local resident, with the remaining 4 or 5 students given a number 1 to 4 or 5 and allocated the role of tourists.    The local residents go and stand apart in the corners of the room.  The others make groups in the middle of the classroom or at one end of the classroom facing their respective local resident.  

The teacher calls out “Number 1” and number 1 students go to their local resident and make a request as a tourist.  The resident answers, making up the information if not known.  For example:  Student 1:  “Excuse me, where can I catch the bus to Exeter?”  Local Resident:  “Ok, you go straight along here, turn left and it is the first street on the right.”  Student B:  “Please could you repeat that.”  Student A:  “Yes, you go straight along here, turn left and it is the first street on the right.”  Student 1:  “What number is the bus for Exeter?...” and so the conversation develops.  

The teacher then calls out or signals for “Number 2” and the number 2 students go up to the local residents and make their requests.   Number 1, meanwhile does not stop talking but keeps up his/her conversation, pressing his/her request.  So now one has numbers 1 and 2 making requests at the same time to their local residents.  After a minute or so, the teacher calls out or signals for “Number 3” and the number 3 students go up and make a request.  So now you have three tourists each making their request – at the same time – to their local resident.  It thus continues with numbers 4 and 5 until the end of the activity when each of the local residents is dealing with 5 different requests, all at the same time!

Variation: The teacher can change the scenario according to the learning context. For example instead of tourists the situation could be: break time in a playground asking their friend to join in a game, organise a game, or to get something from the teacher / PE teacher.  

Dr Michael Fennell 

Email: fennellmj@live.com

